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Abstract 

The pursuit of sustainable development has placed increasing emphasis on integrating the 

principles of Decent Work and Economic Growth, encapsulated in the United Nations 

Sustainable Development Goal 8 (SDG 8), into higher education systems. Business education, 

with its inherent focus on enterprise, labor markets, and economic structures, provides a crucial 

platform to advance these values. This research paper examines how teaching SDG 8 within 

business schools contributes to fostering sustainable futures by equipping students with 

knowledge, skills, and ethical orientations necessary for shaping equitable economies. Through 

theoretical exploration, curriculum-based practices, and a controlled experimental study 

conducted across multiple business education settings, the paper evaluates the effectiveness of 

pedagogical interventions on student awareness, career choices, and entrepreneurial outlooks. 

Findings reveal that incorporating SDG 8 into coursework significantly enhances students’ 

sensitivity toward labor rights, inclusive growth, and sustainability-driven innovation, thus 

highlighting the transformative role of education in advancing global sustainability. 

Keywords: Decent work, Economic growth, Sustainable futures, Business education, SDG 8, 

Pedagogical approaches 
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I. Introduction 

The urgency of addressing sustainability challenges has intensified, particularly in the context of 

global economic systems that face rising inequality, environmental pressures, and precarious 

labor conditions. The United Nations’ Sustainable Development Goal 8 emphasizes the need to 

promote sustained, inclusive, and sustainable economic growth, full and productive employment, 

and decent work for all. Business education, as a critical driver of future workforce and 

leadership development, has emerged as a powerful vehicle for embedding these values into the 

next generation of professionals [1]. By linking economic theory with social responsibility, 

business schools have the potential to reframe traditional economic models toward inclusive and 

human-centered frameworks. 

The inclusion of SDG 8 into business education represents more than a pedagogical innovation; 

it is a structural reorientation of how students perceive the purpose of enterprise and economic 

activity [2]. Traditionally, business programs have emphasized profit maximization, market 

competition, and efficiency, but the global sustainability agenda demands broader 

considerations, including labor equity, sustainable productivity, and ethical entrepreneurship. 

This shift requires rethinking curricula, teaching methodologies, and assessment strategies to 

ensure alignment with global development objectives. Recent literature underscores the necessity 

of teaching decent work principles to students who will shape the future of business 

organizations, industries, and markets [3]. As globalization reshapes economic structures, it also 

challenges the moral and ethical foundations of work, leading to new debates on fair wages, 

digital labor, automation, and gender equality in the workplace. Business education provides the 

unique interdisciplinary setting where these debates can be addressed while linking them to 

economic growth models. 

Moreover, higher education institutions are under increasing scrutiny to demonstrate societal 

relevance beyond academic instruction. Governments, accrediting bodies, and international 

organizations increasingly expect universities to contribute to achieving the SDGs. Thus, 

embedding SDG 8 into business education not only enhances student learning but also reflects 

institutional responsibility toward global goals. This connection builds stronger institutional 

legitimacy and positions education as a transformative agent in economic sustainability. 
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Ultimately, the integration of SDG 8 into business education is a pressing necessity for building 

sustainable futures. It ensures that graduates entering corporate, entrepreneurial, or policy-

making spaces carry with them a critical understanding of how business decisions impact 

workers, communities, and economies at large [4]. 

II. Literature Review 

The literature on sustainability and business education has expanded considerably in the last two 

decades, reflecting the growing demand for responsible business practices. Scholars such as 

Moon and Orlitzky have argued that business schools play a decisive role in cultivating socially 

responsible managers. The incorporation of SDGs, particularly SDG 8, has been discussed as a 

means of aligning academic outputs with global imperatives [5]. Decent work, as outlined by the 

International Labour Organization (ILO), emphasizes opportunities for productive employment, 

fair wages, safe working conditions, and social protections—all of which are deeply intertwined 

with the teaching of business ethics and economics [6]. 

Research highlights that when business education integrates decent work principles, students 

demonstrate heightened awareness of the human dimension of economics. For example, teaching 

methods that include case studies on supply chain labor practices or simulations of wage 

negotiations foster deeper appreciation of ethical complexities. Such approaches counteract the 

reductionist tendencies of purely profit-driven models, thereby producing more balanced and 

socially responsible graduates. Theoretical frameworks such as Human Capital Theory, 

Stakeholder Theory, and Triple Bottom Line accounting provide valuable lenses for linking 

decent work with sustainable economic growth. Human Capital Theory stresses investment in 

education as a means of improving productivity and welfare, while Stakeholder Theory 

emphasizes the role of organizations in considering the rights and interests of all stakeholders, 

including employees [7]. The Triple Bottom Line model integrates social, environmental, and 

economic outcomes, offering a balanced measure of growth. Collectively, these theories 

reinforce the alignment of SDG 8 with business curricula. 

At the same time, empirical studies reveal significant challenges in embedding sustainability 

within business education. Faculty resistance, lack of specialized training, and rigid curricula 
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often prevent the effective inclusion of SDG-related content. Students, too, may initially perceive 

sustainability modules as peripheral rather than central to their career trajectories. However, 

experiential learning practices such as internships, consulting projects with social enterprises, 

and cross-disciplinary courses have been shown to effectively overcome these barriers. Overall, 

the literature indicates a strong theoretical and practical rationale for embedding SDG 8 into 

business education, while also identifying the systemic and institutional obstacles that must be 

addressed [8]. The growing body of evidence underscores the transformative impact of education 

on shaping students’ values and competencies in line with sustainable economic growth. 

III. Methodology 

This research employed a mixed-methods approach, combining quantitative and qualitative 

techniques to assess the impact of teaching SDG 8 principles in business education. The study 

was conducted across three universities offering undergraduate and postgraduate business 

programs. A total of 300 students participated, distributed evenly across experimental and 

control groups. The experimental group was exposed to curricula explicitly integrating SDG 8 

concepts, while the control group followed traditional business modules without explicit 

sustainability components [9]. 

The curriculum for the experimental group included three primary interventions: (1) lectures on 

decent work and inclusive growth frameworks, (2) case study analysis of companies recognized 

for labor rights and fair trade practices, and (3) project-based learning in collaboration with local 

social enterprises. Faculty members received training workshops to ensure consistent delivery of 

content across participating institutions. Assessment included reflective essays, group 

presentations, and quantitative surveys measuring changes in attitudes and perceptions. Pre- and 

post-intervention surveys were administered to evaluate shifts in student understanding of decent 

work, economic growth, and sustainability. The surveys included Likert-scale questions 

measuring awareness of labor rights, perceptions of the relationship between business and social 

equity, and willingness to pursue socially responsible careers [10]. Additionally, focus group 

discussions were conducted with a subset of 60 students from the experimental group to gain 

deeper insights into their experiences and learning outcomes. 
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Data analysis employed paired t-tests to identify statistically significant differences in survey 

responses before and after the intervention. Qualitative data from focus groups were analyzed 

thematically, identifying recurring patterns in student reflections. The triangulation of 

quantitative and qualitative data ensured the robustness of findings. This methodological design 

allowed for a holistic evaluation of the impact of integrating SDG 8 into business education, 

capturing both measurable attitudinal shifts and nuanced experiential insights. 

IV. Results and Discussion 

The results demonstrate that teaching SDG 8 principles had a significant impact on students’ 

understanding and perspectives. Quantitative survey data revealed that students in the 

experimental group showed a 35% increase in awareness of labor rights and fair wage systems, 

compared to a negligible 5% change in the control group. Similarly, students’ recognition of the 

role of business in promoting inclusive economic growth increased by 40% in the experimental 

group. These results were statistically significant at the 0.01 level, confirming the effectiveness 

of pedagogical interventions. 

Qualitative findings from focus group discussions further support these outcomes. Students 

expressed that the case studies and project-based assignments provided practical insights into the 

challenges of balancing profitability with labor rights. Many participants highlighted how 

engaging directly with social enterprises exposed them to alternative business models 

emphasizing equity and sustainability [11]. Some students reported a shift in career intentions, 

expressing interest in roles within corporate social responsibility departments or sustainable 

entrepreneurship. Interestingly, the results also revealed initial resistance among some students 

who viewed sustainability-related coursework as less relevant to their career goals. However, this 

perception diminished as students engaged in real-world projects and began to recognize the 

applicability of SDG 8 principles across diverse industries. Faculty members observed that 

students developed critical thinking skills and demonstrated a stronger ability to question 

conventional economic models, showing a move toward more holistic perspectives. 

The discussion highlights that embedding SDG 8 within business education not only enhances 

student awareness but also fosters deeper ethical engagement. By connecting abstract 
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sustainability goals to tangible business practices, the interventions bridged the gap between 

theory and application. Moreover, the experiment demonstrated that students’ willingness to 

support and engage with inclusive economic growth is highly dependent on the quality and 

experiential nature of teaching. These findings align with existing literature emphasizing the 

transformative power of education in shaping socially responsible future leaders. However, they 

also point to the need for sustained institutional commitment, faculty development, and 

curriculum flexibility to scale these approaches effectively [12]. Without systemic support, such 

initiatives risk remaining isolated experiments rather than becoming core elements of business 

education. 

V. Conclusion 

This study concludes that integrating SDG 8—Decent Work and Economic Growth—into 

business education is essential for preparing students to navigate and shape sustainable futures. 

The experimental results demonstrated that when exposed to targeted pedagogical interventions, 

students not only deepened their understanding of labor rights and inclusive economic growth 

but also exhibited shifts in career intentions and ethical perspectives. The findings highlight that 

experiential learning, case-based teaching, and collaboration with social enterprises are effective 

in embedding these values within business curricula. For sustainable futures to materialize, 

business schools must transcend traditional models of teaching and embrace a holistic vision that 

aligns economic growth with human dignity and social equity. By fostering a generation of 

business leaders committed to decent work and sustainability, education becomes a pivotal force 

in advancing global development goals. 
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